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Theory of Action:
Collaborating with Project Based Learning content consultants who provide professional development for small schools; supports E3’s commitment to high quality and equitable instruction, provides coherence between E3’s training initiatives, and articulates instructional frameworks that create the conditions for rigorous expectations, relevant teaching and learning, inspiring relationships, and equitable outcomes for students.

Infusing cultural and cross- cultural considerations with the six features associated with high quality classroom projects, increases the capacity of instructional leaders and teachers to understand, assess, plan for, and respond to the diverse learning needs of students.
Strategy: 
Design and integrate professional development opportunities that are:

· Student Centered – Grounded in the belief that student motivation and engagement is strengthened by providing inquiry, instruction, and evaluation in a context and manner meaningful to diverse students, families and communities. 
· Connected and Integrated – Recognizes that individuals create or construct their own new understanding through the intersection of their prior culturally informed knowledge and new ideas ( Brooks & Brooks 1993)

· Rigorous and Transformative –   Anchors the curriculum in the essential academic concepts State and local teaching standards, examines the subject matter from multiple cultural perspectives, and adapts teaching methods to align with and expand the multiple intelligences of students,
· Relationship and Community Building  - Draws on theories of relational trust, identity formation, emotional and social intelligence and the creation of safe learning environments learning; and emphasizes  responsiveness to particular people in a particular place, at a particular time (Jones & Nimmo, 1994) 

The Six A’s of Designing Equitable Projects
Authenticity
· How do you and your student define equity, social justice and culture?  What process will be used to develop a shared definition?

· Is equity, culture or social justice a primary and stated focus of this project; or does this project examine equity issues that live inside of another topic?
· What are cultural demographics of the class and what are the cultural and equity issues that have deep meaning them individually and/or collectively?

· How will students experience, perspectives and interest be central to determining and shaping the project?

· What are the historic relationships between students and teachers; and students and their peers?  How might these historic relationships impact trust and working relationships? 

· What processes will be use to discover the equity issues that impact your students and their families?

· What are the emotional concerns that arise as your students uncover and face real inequities in their schools and communities?

· How will you help student manage the emotional impact of “getting real” about these issues? What support will be offered to respond to anger, fear, guilt, shame and other emotional responses to inequity?
· What beliefs do teachers and leaders hold about the equity issues being surfaced, and how might adult attitudes show up in the planning and implementation of this project?

· What do the adults fear about identifying equity issues in the classroom or project?

· How will the positive, inspiring aspects of culture and difference be highlighted and leveraged?

Academic Rigor 

· What is the specific equity question that will frame and drive your project?
· How will the curricular content be examined from the point of view of students’ home and community cultures? 

· How will the curricular content and methods incorporate local norms, behaviors, objects, practices and articulate a direct link between home life and school life?
· In ways are the students’ cultural strengths made explicit in the planning and implement of the project?

· What specific content knowledge do students need to acquire in order to understand the cultural strengths and challenges in the classrooms?
· What standards will be supported in this project and might culture impact students’ understanding of the standards and expectations?
· What methods of inquiry might be used to support multiple intelligences?

· What habits of mind will you focus on that help students deal with issues of difference, conflict, and multiple perspectives?
· How will you differentiate your instruction to meet the diverse learning needs of your students?

Applied Learning

· What specific cross-cultural skills will students acquire, and what opportunities will they have to apply these in real time, in the real world?
·  How will the group apply cross- cultural skills to manage interpersonal dynamics and enhance their teamwork, planning and implementation process?
· How does the teacher or leader assess their own ability to actively identify cultural dynamics in the classroom and out in the world? Does the leader have language to explain those dynamics to their students in real time?
Active Exploration 

· How will the various cultural groups participating in your project be connected with field based work that reflects their cultural identities?
· How will you link students with a variety of ethnic & cultural communities available for diverse research opportunities?

· How will students be directed to primary sources that represent a multiple cultural view points?

· How will students be introduced to research methods that complement their learning styles, and communicate their learning

· How will you know which research approaches support or rub up against the cultural beliefs of the students, families or participating public?  (ie. Are their some questions that are insulting to some individuals or cultural groups?)
Adult Relationship

· How will students connect with, and observe diverse adults outside of school that can offer culturally diverse perspective?
· How might you make a variety of culturally rich worksites available for students to experience?

· How might family connections be used to support the project and create greater home school community partnerships?

· In what ways do the concepts being explored in this project conflict with or support the values and beliefs of the adults that are parenting these particular students?
Assessment Practices
· How might issues of oppression, privilege or culture impact students’ willingness to self assess, and self disclose.

· How might students’ willingness and capacity to offer and receive feedback be culturally influenced and how will you know?

· In what ways do the assessment methods conflict or align with cultural beliefs of students and families? 

· How will students participate in establishing assessment criteria?

·  In what ways do assessment measures reflect multiple intelligences?
· How will the native languages of the students be considered in the assessment and evaluation process.
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